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Analysis reporting 

Analysis of Variance Reporting 2022 

School Name:  Russley School School Number:  3496 

 

Strategic Aim: 
 
 

Directing our learning priorities using timely and relevant assessment. 

Evaluating internally to inform us of our growth and next learning steps. 

Annual Aim:  
 

 

Students requiring support, adaption or differentiation are identified and support programmes are in place. 

Student achievement targets are set to prioritise accelerated learning for identified groups. 

Learning reviews provide up-to-date learning information and monitoring for impact. 

Target:  

 

 

18 Team R learners 3x Year 2 learners, 9x Year 3 learners, 6x Year 4 learners, 12 females, 6 males 13 NZ/European, 4 Māori, 1 

Chinese. 

The 18 learners, that are reading below Stage 7/Turquoise, will make accelerated progress and complete the decodables levels by 

the end of year, and successfully transfer onto Turquoise PM texts. 

(As this is a mixture of year levelled students then some of these students will be at standard, others still below, but would have 

made significant progress). 

Baseline Data:  
 
 
 

We have noticed that: 

● There are groups of students in each room who are still on decodable texts for Reading (Below Turq), with majority sitting in the 

Stage 3-5 texts. Some students are still in Stage 1-2 or Stage 6-7 however for the purpose of this target will not be included. 

● There is a large gap in phonological awareness, alphabet and phonics knowledge for these students. The learners need specific 

phonics and phonological awareness lessons. 

● 16/18 of these learners have also not reached the expected levels in writing. 

● Parents may not know how to support their students with decodable texts at home. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

What we know: 

• There is a large gap in phonological 
awareness, alphabet and phonics 
knowledge for these students.  The 
learners need specific phonics and 
phonological awareness lessons.  

• Learners are not always retaining spelling 
patterns they have been taught in previous 
phonics lessons. 

• The Code levels do not match the LLLL 
texts so whole class Code lessons are 
often pitched too hard for these target 
students.  Therefore, incorporating 
separate phonics lessons into their 
reading lesson will give more specific 
instruction at their level.  

• Based on the improved Code data scores 
we witnessed last year, we know that 
regular, consistent and explicit phonics 
teaching can make a big difference if at an 
instructional level. 

• LLLL testing is showing that although 
students can read certain stages their 
fluency is poor and still relying on 
individual letters being sounded 
out.  There are also sound gaps in lower 
stages. 

• Pseudo words are not as easily 
deciphered, therefore we know students 
are bringing meaning to their reading, 
although may indicate sounds are not 
secure. 

• Learners have been effected the last two 
years due to COVID lockdowns. This has 
caused many children to be unsettled and 
their teaching and learning at school has 
been disrupted.  

July Progress towards target:  
 

Of the 18 learners in our target: 

• 15 learners (83%) are reading at 
Stage 6 or above which is on 
track to be at the end of Stage 
7/Turquoise by the end of the 
year.  

• 11 learners (61%) are already 
reading within the Stage 7 
Decodable texts.  

• 17 (94%) made progress in the 
Year 1 Code word test and 18 
(100%) made progress in the 
Year 2 test.  

 

What has been the impact? How do we 
know? 

• The learners in the classroom are 
engaged during phonics lessons 
and are showing increased ability 
and understanding of how to 
blend and segment sounds.  

• Targeted learners are moving 
through the LLLL texts, and the 
majority are on progress to make 
the target.  

• Learners are engaged in LLLL 
reading groups and are capable 
completing the activities that go 
alongside the texts.  

• Many learners are able to transfer 
their spelling sounds into their 
daily writing.  

 

 

 

There were a number of reasons for the 

shift and success in the delivery of this 

focus. 

The commitment of the staff to learning 

about the intricacies of the LLLL 

programme and how best to deliver the 

learning was a key aspect. 

Care was taken to understand the 

structure, and scope and sequence. There 

was a strong commitment to learning 

about the non-negotiable aspects of the 

programme but then meshing that with the 

realities of the classroom and how best to 

deliver a quality product. 

In determining how best to deliver the 

programme, time was set aside to define 

the important and non-negotiable 

components so as to build alignment, 

consistency and uniformity across the 

team. The team could be confident it 

clearly understood how LLLL was to be 

delivered. 

This was supported with observations and 

feedback for teachers. 

Additional resources were purchased to 

ensure ready access. 

Investment of time and PLD resource was 

also prioritised to support the learning and 

application for staff. 

The ‘icing on the cake’ was that the focus 

on what and how LLLL was delivered 

produced results; results for learners who 

had previously been struggling with 

Looking ahead we will continue to use the 

LLLL books in our daily routines. The 

programme and how we deliver it is non-

negotiable. In some classrooms this will be 

used as in intervention, and some will be 

part of the daily programme. We will need 

to purchase more books as we have a 

higher need for them in 2023.  

With the challenges of disrupted learning 

throughout 2022, we envisage that there 

will still be students who require significant 

gaps to be filled with targeted and explicit  

focus through LLLL. 

 

We will continue to explicitly teach The 

Code in our daily teaching. As The Code is 

becoming used more and more throughout 

the school, learners will have a better 

understanding of it and we will have a 

clear starting point with up to date data 

from previous years.  

 

We will utilise teacher assistant time to run 

small group interventions of phonics 

sounds through the use of games and mini 

lessons.  They will also be used to reread 

the Little Learners Love Literacy (LLLL) 

and relevant speed words and sounds for 

further reinforcement. We need to prioritise 

upskilling our teacher assistants to 

become fully conversant with how they can 

also support LLLL and language 

acquisition. 
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• The Code and LLLL is still relatively new to 
both learners and teachers. Roto teachers 
are yet to receive any formal training in the 
way to deliver/teach using the decodable 
texts. 

• The Structured Literacy approach was only 
introduced part way through the learner’s 
schooling, and has also been disrupted 
due to COVID.  
 

Evidence collected: 

• The Code focus word tests 

• LLLL sound, words and reading 
assessment tests  
 
TB, RS and TR observed AR teaching 

phonics as a masterclass. 

Team teachers attended Liz Kane 

structured literacy course. 

All teachers attended/reviewed LLLL 

webinars and applied new learning to their 

teaching. 

Read and implemented LLLL Teacher 

Activity Resource to decodable targeted 

group. 

Observation of Waka teachers running 

their decodable groups. 

Mini whiteboards used for daily practice in 

reading groups for learners using LLLL 

books. 

Engaged with whānau video link to 
parents of students on target explaining 
how to use the decodable books at home 
with their child.  
https://www.youtube.com/watch?v=RPJ-
rC_PcaU 

End of Year :  
 

Of the 18 learners  

• 16 learners (89%) have made 
accelerated progress and have 
completed the decodable books 
and are now reading at Turquoise 
or above. 

• 2 learners (11%)  have moved 
from stage 3 and 5 to stage 7.1. 

 

reading. In many ways, it has vindicated 

the decision our school made a couple of 

years ago to changing our approach to 

language acquisition through reading. 

 

Work will continue to refine the 

expectations of how LLLL will be 

supported. A greater connection and 

integration with the teaching team feeding 

students into the Year 3/4 will help to build 

common understanding and expectations 

for supporting the programme as well. 

 

 
 

Planning for next year:  

 

 

 

https://www.youtube.com/watch?v=RPJ-rC_PcaU
https://www.youtube.com/watch?v=RPJ-rC_PcaU
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